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Discipline:
Faculty Development
Target Audience
Introductory, professors and teachers
Keywords
PBL training, PBL workshop, international travel, problem-based learning
Length of Time/Staging
45 minutes in three simple stages
Abstract
For faculty development sessions there is often a need for a simple, staged problem that does not require investigation using additional resources. Limited workshop time or limited immediate access to Internet resources constrains the complexity of the 'Experience It Yourself' problem that is the customary starting point for PBL training facilitated by the University of Delaware.
This problem begins with a conversation between two individuals regarding international travel, staged to guide the participants to consider concerns associated with solo travel to another country.
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Format of Delivery
This problem may be completed in about 45 minutes, including group presentation of responses to selected questions. This problem works well by progressive disclosure of the conversation, read by two participants playing the roles of the characters in the problem. Computer presentation rather than distributed copies of printed problem statements works best for workshop delivery.
Student Learning Objectives
The main objective of this problem is to introduce the learning cycle of PBL to introductory workshop participants. Another objective is to model a staged PBL problem having a storyline.
Conceivably this problem could be used in a geography class with some modifications. Student research on different cities could be a basis for making comparisons among cities and cultures. It might work well to have each student group research different cities.
Participant Resources
None are typically available. If online access is available, I find the CIA World Factbook to be a good starting point to find demographic information about countries.
Institute for Transforming Undergraduate Education
Author's Teaching Notes
Each stage of this problem may be completed in approximately 10 minutes, regardless of group size. Groups of six to ten are typical at my international PBL workshops; although group size is often larger than optimal this problem seems to scale well. Also, teachers or professors tend to self-assemble into disciplinary groups at the beginning of a workshop - this problem does not seem to suffer from a lack of disciplinary diversity owing to its general interest and diverse personal experiences with international travel (and interpersonal relations!).
Part 1 is typically delivered by two volunteers who roleplay the parts of Kim and Pat. Volunteers are solicited to read the parts after an explanation of the process is provided and apologies are made for the script being in English. Restriction to English is not a major problem as there always seems to be two facile readers/speakers. There is generally a great deal of commotion during the initial set up but this helps to 'break the ice' to get things started. The two speakers can repeat in their native language if they wish. If not, the English-only delivery prompts even more group discussion as the scenario is explained within each group.
The vagueness of the genders is sometimes a concern of the participants, as Pat and Kim are acceptable names for either gender. However this vagueness is retained in the problem to add a bit of complexity for interpretation and discussion by the groups. By the second stage, Pat (the traveler) is recognized as being male and his stay-at-home partner Kim is assigned a female identity. This can readily be changed to incorporate the preferences of the workshop facilitator. When two males or two females have volunteered for the parts, there is often a comical exaggeration of the roles as gender identities are assumed.
Note that no geographical constraints are present in Part 1. The nature of the travel as international or domestic is not indicated. Most of the items suggested by groups in Question 2 involve interpersonal relations (issues such as communication, trust, and jealousy) Typically I ask groups to report out only on Question 2 to save time, going group to group and asking for one item to be included on a flipchart list at the front of the room.
In Part 2 specific destinations are introduced, most effectively near the site of the workshop. I use New York City as the home of Pat and Kim as it is a universally recognized city near Delaware. Again, I typically limit group reporting to just Question 1 of Part 2, involving revision of the list associated with Question 2 of Part 1. We eliminate some of the interpersonal concerns and begin to add more global concerns involving international travel (terrorism, communicable diseases, and the like). The additional questions are used as a buffer to keep groups engaged until each group has an a full opportunity to complete Question 1. When time permits, I extend whole class discussion to reporting one selected question that each group would like to ask Kim.
Part 3 is then provided to the participants so that they can process their answers to Part 2 in light of a new destination city. Concerns about travel to the U.S. often include the weather and temperature in NYC, personal safety and crime, and discrimination.
I have found this simple problem to be effective in demonstrating progressive disclosure and staging of a problem to move from open-ended questions for brainstorming to more specific questions, which model in principle the movement to the intended content objectives in a conventional problem. One concern I have with using this particular problem is that when participants are asked to draft a problem for their own courses later in the workshop, they may be tempted to limit their drafts to mimicry of this Experience It Yourself problem. Fortunately I have not witnessed this problem in my workshops.
Please note: The original version of the problem I used in Singapore had titles of Where?/WHO?/When? as the titles of the three stages. [WHO was meant to be wordplay involving the World Health Organization.] A question arose from one participant if the where/who/when structure was important to a PBL problem. So I have dropped that in favor of Not again already!/Some more details?/A twist at the end. In addition I converted the text to one with fewer idioms and without contractions for use in Spanish speaking countries so that the English is more readily understandable.
[bookmark: _4c9rwvq7cqh4]Assessment Strategies
The success of the Experience It Yourself session is demonstrated by the quality of the PBL problems that are drafted later by workshop participants. Features of problems that I like to see as a result of this sample problem are inclusion of characters in the story line (not necessarily a conversation though!) and staging of the problem into at least two parts, moving students from brainstorming to the stated course objections associated with the course and the problem.
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